Mini-Reports for Model High School

Year 1: 2006-2007

Year 2: 2007-2008

Objective 1b: Increase Interdisciplinary Curriculum Experiences

All 9th graders will have engaged in at least 1 meaningful interdisciplinary curriculum experience by no later than the end of Year 2. All 9th graders will have engaged in at least 2 and all 10th graders will have engaged in at least 1 by no later than the end of Year 3.

An Interdisciplinary Curriculum Experience is defined as a lesson or larger segment of study that integrates important learning objectives from at least two content areas.
Objective 1b is measured using data provided in a very brief report each team has written describing team activity related to this objective, including the approximate number of periods the team has students engaged in interdisciplinary curriculum experiences.  (These reports are also relevant to the interdisciplinary portion of objective 2c.)

Year 1 (2006-2007) Report

No report required.

Year 2 (2007-2008) Report

All 9th graders are part of an interdisciplinary team; their four core classes are taken on team. Team teachers have weekly planning time as well as paid time in the summer for interdisciplinary curriculum planning. Each team has annual goals and has this year made interdisciplinary curriculum a focus for one of its goals. 

Team 9A: Students in Social Studies studied the history of Mt. Everest while students in Earth Science studied the climate, effects of altitude, and geology of the Himalayas. In addition, Earth Science assignments involved graphing, learning metric conversions, and learning about mode and median through a brachiopod fossil activity. Combining the time spent on these experiences, each student was engaged in interdisciplinary curriculum experiences approximately 6 blocks/year.

Team 9B: Students in Social Studies and Earth Science studied diamonds. Earth Science looked at the mining and the mineral properties. Social Studies students studied the countries that mine diamonds, the conditions under which those miners work, and the trade of the diamonds for money. Students also did a unit combining multiple disciplines on Alaska and the Call of the Wild. Combining the time spent on these experiences, each student was engaged in interdisciplinary curriculum experiences approximately 9 blocks/year.

Team 9C: Students in Earth Science worked with the formula for density (D=M/V) in measuring different objects and plotting them on a graph. Lines for object densities were then used to find the other variables. Their understanding of density and sorting was then applied to the Earth’s layers. Combining the time spent on these experiences, each student was engaged in interdisciplinary curriculum experiences approximately 3 blocks/year.
This is an area that we will continue to work on as improve our planning process and have recently asked the Great Schools Partnership to provide professional development for our 9th and 10th grade team teachers in this area.
Objective 2a: Implement College Ready Curriculum for All

All students will experience a College-Ready Curriculum (a curriculum that can fully prepare them to graduate ready to succeed in 2-year or 4-year colleges without remediation) by no later than the beginning of Year 3.

Objective 2a is measured by a brief statement written by each school in response to these questions:

a. Are there curriculum pathways for students without an IEP, in any content area, that would lead to a diploma but not truly prepare them to succeed in a 2-year or 4-year college without remediation?

b. If yes, what efforts have occurred this year to address this, and what are the plans for next year?

Year 1 and Year 2 (2006-2007 and 2007-2008) Reports

Over the last three years, we have gradually eliminated our remedial or lower track classes. Although we still have ability grouping, our tracks are now college-prep and honors. Only in math do we still have a "curriculum pathway" through which students can earn enough math credits to get a diploma but not be truly prepared to succeed in a 2-year or 4-year college without remediation, and we have reduced the number of students in that math pathway.In order to support our students, we have implemented companion classes in English and math at the 9th grade level and social studies for 10th graders, with a Biology companion class scheduled to begin in the 2008-09 school year. We have improved the structure of instructional support services to better integrate special education students into mainstream classes and we have eliminated all but one self-contained special education program, and that program works with students on college prep curriculum off campus. Another step we have taken is to eliminate the prerequisites to our honors classes so all students can self-select honors level classes if they wish. We have seen our honors and AP enrollment rise as a result with no significant increase in course failures. The final, but perhaps most important, work we have done is to examine our curriculum and align it with the Maine Learning Results to ensure that what is being taught in our classes is getting all our students ready for college-level learning. Along with this we have been engaged in improving our classroom practice by incorporating a great deal of professional development in literacy, technology and differentiation into our annual professional development schedule. .  In short, on paper, we have eliminated all curriculum pathways in all content areas except math (and with the other exception of approximately 15 students who are in a self-contained life skills special education program). 

Our work in this area next year will be to eliminate this math pathway by changing our math graduation requirements, and to make sure the curriculum and instruction in our college-prep classes match the "paper" commitment we have made in this regard.
Objective 3a/3b: Implement PLGs and PLG Facilitators
By no later than the end of Year 2, all teachers will be on Professional Learning Groups (PLGs) of 4-10 teachers that meet at least once per month for the equivalent of at least 90 minutes, and that are facilitated by trained facilitators. By no later than the end of Year 2, all PLG facilitators will participate in monthly school-based Facilitators Seminars that are led by a Principal (and the school coach as available).

See below for the definition of PLGs being used by the consortium.

Objectives 3a and 3b are measured by Teacher Survey items 4, 18, 22, 23, and 24.  In addition, each school writes a brief statement that describes the school’s approach to addressing these objectives that year, and a brief explanation of plans for the next year.

Year 1 (2006-2007) Report

No PLGs existed. In the spring, the Leadership Team and the entire faculty had multiple opportunities to explore and discuss models for implementing PLGs in the following year. In the end, the Leadership Team decided to set aside time during specific late arrival and inservice days for 7 PLG meetings of 2 types, for a total of 36 PLGs. 4 of the PLG meetings would be content based, and the other 4 would be interdepartmental. Every teacher would be in 2 PLGs of their choice, 1 of each type. 32 volunteer (but stipended) teachers would become the facilitators of these groups (a few facilitated both a content based and an interdepartmental group). These teachers would be participating in a one-day facilitator training during the summer and then in monthly facilitator hour-long seminars for ongoing training throughout the 2007-2008 school year that would be co-facilitated by the school coach and an assistant principal.
Year 2 (2007 - 2008) Report

There were two separate one-day trainings during the summer of 2007. 32 facilitators received the initial one-day training. Two separate facilitator seminar groups met 9 times each during the school year (except the two groups met together twice).  The first 4 PLG meeting times were used for the content based PLGs. The final 3 PLG meeting times were used for the interdepartmental PLGs. Attendance at the PLG meetings was nearly perfect for classroom teachers (except for teachers who were absent for the entire school day). The principal, assistant principal, and school coach rotated through several different PLGs for a few minutes each time PLG meetings were held to support the PLGs. Attendance at the monthly Facilitator Seminars started strong, then declined, and then improved at the end of the school year. The overall attendance rate at Facilitators Seminars was  %. The principal or an assistant principal was in attendance at all but 1 of the 18 Facilitator Seminars.

The plan for PLGs for 2008-2009 is very similar to 2007-2008 except: a) they will meet 9 times instead of 7; and b) it has not yet been determined whether these PLGs will be content based, interdepartmental, or both. Another one-day facilitator training will be offered in Summer 2008 if necessary to accommodate turnover among facilitators.
Professional Learning Groups (PLGs) are defined as follows:

A Professional Learning Group (PLG) is a small group of teachers that meets regularly for the purpose of facilitating professional learning about classroom practice. A PLG is personalized approach to professional development, and honors the knowledge and skills teachers can acquire from each other, the knowledge and skills teachers can acquire from research, and the experiences of educators outside of the PLG.  PLG’s are widely recognized as the single most effective means of teacher professional development.  In light of this, the five Maine SLC high schools agreed to make PLG’s a prominent part of their joint SLC grant as follows:

Objective 3a. Professional Learning Groups (PLG’s): By no later than the end of Year 2, all teachers will be on PLG’s of 4-10 teachers that meet at least once per month for the equivalent of at least 80 minutes, and that are facilitated by trained facilitators.

Objective 3b. PLG Facilitators: By no later than the end of Year 2, all PLG facilitators will participate in monthly school-based Facilitators Seminars that are led by a Principal (and the school coach as available).

More specifically, the Maine SLC schools are defining PLG’s as follows:

• PLG’s meet at least once per month for the equivalent of at least 80 minutes.  

• PLG’s use a simple process with meetings that are organized around two core activities: 

a) teachers sharing “results” – sharing data from their classrooms, looking together at their students’ work, and getting feedback from their colleagues; and 

b) teachers planning changes in their instructional strategies and lesson plans (with support from their colleagues) that they implement before the next meeting of the PLG.

• Between PLG meetings, teachers implement the changes they have planned and prepare to share the results of these efforts at the next PLG meeting.

• PLG meetings may also include other activities that support the sharing and exploration of pedagogical knowledge and experience such as discussions of educational articles, chapters or other “texts.”

• The PLG Facilitator’s role is to help PLG meetings be aligned with the purpose and processes of PLG’s as described above.

Beyond the above, each school has flexibility in deciding:

• whether PLG’s will use existing structures or will be formed from scratch;

• when PLG’s will meet;

• who will be the PLG Facilitators and how they will be compensated for time spent in training and monthly Facilitators Seminars.

• whether the Principal or an Assistant Principal will lead the Facilitators Seminars
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