SLC- Data Coordinators- Friday, September 11, 2009

Updates

David Bowie – updating students who complete failed courses and tracking down MHSA data. School and district reports are there, but individual data is in a separate place. Reading scores from last spring need to be added, AP scores and a few other pieces with several hours of work. Everyone is subject to changes in definition and calculation from those who collect the data. i.e. graduation rate – longitudinal data from the state

Gerry – Intervention tracking and how leveling impacts students

Joe – data starts when your data comes in.  Is this getting easier as time goes by? Students who make up courses within a year of failing—is that working well. Variable 40 – are we all set? Chris, would you talk about identifying students who are at risk of dropping out. Joe will send out a new, updated version of the student handbook.

Tim - bulk of work done, except for interventions. May have left out 11 and 12th graders for interventions. Infinite campus woes.

Brew needs to check on the Maine SAT for the augmentation scores.  Need their 4 digit number. Trying to be consistent with the processes of how to document each variable. Has notes, but Infinite Campus allows you to pull data in many ways. 

Irene – I see that the data is very different from last year since I was dealing with paper. It’s taking a long time to get the data. I have to open every student who is highlighted to see if they graduated or left. Feeling more comfortable and maybe Joe will have his data before December. Still feeling new since I’m now using IC. Having difficulty getting Free and reduced lunch, even with an administrative key. It is locked by food service.  Need to go to superintendent to get the data released.

Chris – School is after students to prove their residency for free and reduced lunch. They are being asked to submit electric bills. They moved off of Power School to Infinite Campus suddenly. Copied all the data with snapshots on June 30 –thankfully! Will be using the hammer.  Chris has two teams who attended dropout presentation that I did – 110 out of 300 9th graders id’ as high risk. Two 10th grade teams have asked for data this year. Looked at PSAT and SAT and calculated growth and developed a best fit graph. Chris made his own model based on theory. 90% of the dropouts failed two or more classes in 9th grade.

Mark – Noble has shifted committee structure from 35 to 10 with a newly formed student support team focusing on credit recovery, interventions, early college, and at-risk students. Looking at data and using check and connect program –federal program. One of the ssr periods, they will do check and connect. The level of RTI is somewhat low, but somewhat greater with Lewiston. Lewiston has transformed to looking at data more regularly. Each leadership team member worked with Gus to prepare a data presentation for the district leadership. Got everyone to use and look at data. Teacher coaches primarily used NWEA, drop out and discipline data as well as culture data. Lewiston had growth rates in the 90th percentiles for 9th graders in NWEA’s. Helped them feel good and put more informed concern on 7th and 8th grade to do the same for a public board meeting.

Mary is wrapping up data collection for the grant, including NSC persistence data and graduation data went off to Feds. Still gathering interdisciplinary data and college ready statement. OH, Bonny Eagle and South Portland need to send.  Interventions chart is the other one. Eighty-one (20%) have taken the 2nd seminar course. The fall seminars filled in three days.  Bonny Eagle has a number of people who are getting graduate degrees in technology and may offer something after-school. Data from evaluations at the time of seminar is always high, but the data drops off a bit later on. 

Open comments

Would Brew share notes with Chris? He is willing but unsure how helpful it will be. Joe also has notes on how he cleans up the data.  DC’s want the notes.

Joe describes an article that used a class and going backward, tracks variables from 5th grade to 12th for a class to determine what predictors there are for at-risk.

Lewiston found attendance was a big factor.

Brew looked at a variety of factors – 8th grade gpa was the easiest predictor then they were at high risk of dropping out. GPA takes into account effort. Included whether students failed a class in 8th grade.

Joe – there is a chart of interventions

Chris wonders about redundancy – instead of creating the perfect model, how about focusing on giving the interventions and if all the students don’t need it, it won’t hurt them.

We need to promote the work that SLC is doing to make gains with NWEA and SAT compared with the flat scores the stat is experienced.

With the interventions – are any schools notifying parents that their child is at-risk?

Lewiston looks at the numbers. 100 do not have the credits to graduate. It’s cultural.

OH -Intervention labs will be staffed every period. It’s assignment-based. If a student misses an assessment, they get assigned to learning lab. There is paperwork to tell the staff what that student needs to work on

Lewiston – all students in the lowest group of Algebra got algebra every day. The failure rate dropped significantly. This year it is being done for geometry. It works to level if you adapt your instruction to meet the needs of the student. Every 9th grader gets a ¼ of reading, technology and writing skills classes.

I’m worried about the reading levels of incoming 9th graders.

One area of concern is how to track interventions and determine what works.

You don’t sit around an intervention and not tell the students what the intervention is and why they are there. A phone call home to tell parents would seem to make sense. S. Portland does that with their RTI.

When we talk about data to do decision-making it sounds so complex. But hey, you look at the data, you see kids who are missing and you go to them and say, you need to go to class!

Data Questions

Item 40 – Joe is getting the data from NSC. How are they tagged? 

1.Basically, use the NSC dataset as the data to avoid matching errors. Total N= total N who went to college, but the data will not be matched by student. 

2. Name and birthdate could be used to match student to student.  

3. A lot of interesting questions could be asked and answered with these data. You could look at those who failed a core course and see if they persisted in college. We need requests for data disaggregation. Starting with a cohort, they will see if they enrolled the following fall semester (3rd semester later) for some portion of that semester. You have to start college the fall semester following graduation. To calculate persistence, you have to be careful to exclude students who don’t start college until later.  Those students will appear when they begin enrollment.  Who is enrolled in the fall , is who should be tracked for persistence.

NSC is only 2 and 4 year schools

Should state the percentage of students who persisted during the 3rd semester after graduation.

There is a difference between the intent and actual enrollment.  NSC data is the best we have.  For Maine it was 6% off 3 years ago.

One year technical school enrollments are not included, but those numbers are smaller than before.

Noble had 180 students on the do not survey list.

Variables 37 and 38

If you fail a course in 08, you have to complete the course by the end of school year 2010, in order to be counted for inclusion. Options: spring 09, summer 09, fall 09, spring 2010.

We hope that students fail less and make up more readily which means that the focus is on more immediate interventions.

Could we add a narrative with each of these variables?

Updates will reflect the changes in programming that may account for data improvements.

Item #33

Identifying students who need interventions:

How are we identifying interventions?

What about students needing multiple interventions?

Yes or no is the way you record it, so if there are more than one it is a yes.

Measuring the effectiveness of interventions needs to be the responsibility of each school.

If every student gets double math, the variable becomes meaningless.

For needing a lab – can you count a student who takes an intervention if they do not meet the criteria for needing the intervention.

We are not assigning value to a particular intervention.  For the purposes of school policy, informal assignment to interventions is not worth measuring.  You should stick to those criteria that are formalized at your school via policy. It does not have to be uniform from school to school.

There are some students who are not formally identified. Are we really identifying all students who need interventions?  That’s a conversation that should happen.

It is up to Oxford Hills to determine with what constitutes a need for intervention. If students are counted as receiving an intervention, but did not get identified as needing an intervention, they will not be counted.  Why not allow students to self-identify as needing an intervention?

We should be promoting students who are able to advocate for themselves enough to say they need an intervention.

Chris wonders whether the definition of need should be revisited? Shouldn’t that be a leadership issue?

Irene wonders about using ¼ grades as a flag for needing intervention.  Has not done it before. Not sure who should decide that.

Brew – we have to redefine because in our new system, students will get an intervention and possibly not fail, which means they won’t get flagged as needing an intervention and we won’t have captured the true number of interventions. I’ll need to know who gets assigned to learning lab.

There is a need to redefine needing intervention every year to be as accurate as possible.

Special education students are identified as needing intervention. There is disagreement about whether special education and ELL should not be counted. Whether you include those students or not, the percentages will stay the same.

Ultimately, it is up to the school whether to include Special Ed and ELL in the needing intervention, but you do not need to report them.

You are measuring both those who need and then measuring it against the n who actually get interventions.

Role(s) of Data Coordinator in the your School

· Establishing criteria for “needing interventions”

· Using data to identify pockets of success 

· Shed light on systemic problems

· Liaison to Leadership team re: a + b

· Action after analysis of the data 

· assuming that most teachers want to improve

· How to get the right data, presented in the right way, to the most appropriate group, in such a way as to inform action?

· Format and summarize data in a way that makes it easy to analyze

· Report on or help with reporting on data that specifically addresses identified goals i.e. focus on dropouts

· SLC wide strategy – use data

We need to choose the top five data attributes to focus our efforts

We have nothing that we collect on individual teachers that addresses instruction

Mary points out the various aspects of data on teachers – iwalkthrough, perception data from students and teachers on survey.

Compilation of data differently 

We need a teacher indices – that maps taking courses, using strategies, etc. that is value-added

What are the 5 practices that highly effective teachers do?

Is it worthwhile to tie student perceptions to individual students?

Year 3 Data will be ready 

Mary outlines the DOE inquiry for additional money for data work.

1. Cultural attitude toward data– what is useful to teachers and what do they not get that would be helpful?

2. Data-related project that creates a concrete movement—i.e. dropouts

3. What is the quality of the data being entered? Who enters it and where does it come from?

A rural dropout model for Maine 

New York Times article – dropouts at West Point – grit was the answer. Another way of saying it is self-efficacy. Carol Dweck’s work addresses this. 

